
DOCUMENT RESUME

Fp 189 643 CS 205 733

TITLE Written Language and writing Abilitieg: Abstracts of
Doctoral Dissertations Published in "Dissertation
Abstracts International," July 1979 through June 190
(Vol. 40 NOR. 1 through 12).

INSTITUTION ERIC Clearinghouse on Reading and Communication
Skills, Urbana, Ill.

PUB DATE 80
NOTE 14p.
AVAILABLE FROM Copies of the dissertakItns are available from

University Microfilms International, 300 North Zeeb
Roadi Ann krbor, MI 48106:

EDFS PRICE MF01/PC01 Plus Postage.
DESCRIPTORS Academic Ability: Annotated. Bibliographies: Cognitive,

Style: Developmental Staqes: *Discourse Analysis:
*Doctoral Dissertations: Elementary Secondary
EduCation: Higher Education: Language Research:
*Lite ary Styles: Research: *Writing (Composition):
*Writ g Processes: *Writing Research: *Writing
Skill

ABSTRACT
This collection of abstracts is,part of a continuing

series providing information on rocent doctoral:dissertatiOns. The 21
titles deal with the folloKing topics: (1) the adolescent writer-s
developing sense of audielhce: (2) the entry skills, methods, and
attitudes of intermediate composition studentsrin postsecondary
compcsition programs: (3) field-dependence/independence as they
relateto referential, expressive, and persuasive writing: (4) the
revisipq processes of twelfth grade student writers: (5) letter .
writinl as a mediation process between private Nnd public ways of
knowing: (6) "wordplay,' as multiple signaling, (7) cognitive style,
and enFors in standard usage in written compositions: (8) ,cohesion in
the expository texts,of ninth grade stydents: (9) popular screntific
discourse: (10) writing mode and linguistic insecurity: (11) the
coherence of writipg done in academic.contexts: (12)'cohesive
elements in written bUsiness discourse: (13) the rhetorical
organization of American-English and Persian exposit6ty paragraphs:
(14) stylistic features of superior freshman essays: (15) observed
composing professes in three types Of discourse: (16)
psychoUnguistic processes in composition: f173 developmental
-patterns.in the production of written analogies: (18) viewing writing
in terms of developmental psychologyf (19) lexical fields and writing
instruction: (20) the relation between reading and- writing abilities:
and (21) the patterns of development in *essays of remedial, average,
and advanced writers, (n)

*********************************************************************
Reproductions supplied by EDRS are the .best that can be made *

* \ J from othe original 'document.
*1.********44*******4*****f****************************14=***4*******

,



4.

ij S ISIANTMNT tSlAI ttf
A HON Wilr Art

NAT IONAt INSIItl)tr or
prof( AII0I

NI A'. 1St I N I'Ot.!IiitI I I MAt IL V 11.. RI( I .v I I of

RI- lON On 017(,ANIZ A 11(114 (114.1.1N
11 P(1.601% Of %. .1 Iv on 01.,141(114%

%IA! ft (1 (XS NW NFl rc.'HI 1141
cl NI 4-1I AI NA I mNA, u11 II

1./II( A P(5%111014 III/ ,t

Written Language and Writing Abilities:

Abstracts of Doctoral Dissertations Published in Dlssertation

Abstracts InterilatIonal, July 1979 through June 1980 (Vol. 40./

Nos. 1 through 12)

Compiled ty the staff'of the'

ERIC Clearinghouse on Reading add Communication Skills

"PERMISSjON TO REPRODUCE THIS
MATERIAV HAS BEEN GRANTED BY

University Microfilms

International

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

A It

,



4

4

The' dissertation titles contained here- are published with

permission of the University Micnofilms International,

publishers of Dissertation Abstracts International

(copyright01979, 1980 by University Microfilms International),',

and may not be reproduced without their prior permission.



2
This hibliogtaphy has been compiled as palt III A cont inning se! le.f4 dosignod

to make intormatioh on tolewint dimaettations available to usets ot Elie ERIC

system. Monthly issues of DfsnertnIlon AbnIracts
In order Lo compile ahsiracts ol dissertations on

Intetnational AVV
_

!elated topics, which thus

become acces,n I bI(' I 11 Ht1/1/ JAWS Of ht' ER IC dill di ba ordvr lug 1 n1 ',mat I (11.) I ill

thn diliSerIatiOnS theMSVIVCS is included at the end oi the bibliography.

Abstract14 oi the following disnertations aro incltvied in this collection:

Idiley, Phoebe Lydia

THE ADOLSCNT WRITEft'S DEVELOPING
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'DAILEY, Phoebe I ydia, Ph D Put due Ilnivet sity. I 1V19 1"17pp,

Major Pr ofessol A1 mild I La ra rut;

This divseitation is a roinoptic study of i elm ins In the teach-
ing of writing within the past two de ades. In lieu of A difinItive
structure for teaching writing. a tentative theoretical fiarnework
is proposed on the,basis of two hypotheses. First, It Is plo
posed that trachhkg based on per coil and lingulstte giowth pro-
duces the most efficient ,Va I ning be( arise It ACCMIIIII0d.ltPN to
individual diffell'Ill'es III the capar Ity for abstract thought. Sec-
ond, it is a I guTd that thele is a reciprocal relationship between
the activity of the It:al nei his development, and the pror esses
of using language and the adolescent Wliter'S developing sense
of audience.

Chaptet Chie ',Resent\ an histol Ical (eve! view of losic isries
in the teaching of Lnglish that pcisist into the piesent. Tim\ .
major eont rni+ei sy a tl ses f tom issues in defining the goals and
methods of English ancm ding to subject -centhred 01 student-
Cent. red cult icula. It Is contended that the activity of stuOnt
in using language is primary In provirbng them with ways of
organizing and coping with reality.

In Chapter "INvo it is proposed that the developmental psy-
chology of Jean Piaget suggests a t;onceptual framework for
describing the stages by which the student attains mature
thought.

Chapter Three notes how the affective socialization of the
adolescent is correlated to his"cognitive maturity. Thus, haw
the writer feels about himself and his subject matter may affect
what he writes.

ChaptOr Four ex'amines theoretical bases for considering
writing a unique mode of learning. Thevories of major` contem-
porary psychologists on the relationship of thought and language
point to the relationship of learning to write'and the develop-
ment of deliberate abstract tholight. In addition, the insight
of adyocates of student-centered curricula are contrasted lb
the premises of advocates of the t raditional view of the disci-
plinary value of learnIng to write from the study of literature.

Chapter Five develops the central idea-of the dissertation,
sense 01 audience as a generative concept: The generative ca-
pability of the concept of audience is f.ounded on a classical
Ideal; however, the student's sense of audience depends on 'a
realistic picture of what is involved in making abstractions;
that is, how he and others create ideas. A framework for guid-
ing the student's language activities in the writer-audience:
subject transaction is summarized.

The conclusion is daoted to the Implications for teaching.
i The small group cross-commentarythe writing workshop--

allows the student to operate as both receiver and producer of
discoursef The primary movement of growth is from the cen-
ter of self outward. Literature can also fulfill speci2I functions
in expanding the personal perspective and fam4liarizing the
student with the' conventions of Engl I sh. However, it is argued
that in learning to write for differe t aUdiences in increasingly

-- abstract forms of discourse, the st dent gains control of the
.

processing of experience for himself and for others.
. ".1.

THE ENTRY SKILLS, METHODS AND ATTITUDES OF THE
INTERMEDIATE COMPOSITION STUDENT IN A POST-
SECONDkRY COMPOSITION PROGRAM Order No:8008771

BOVA, RITA JOANNE, Pit.D. The Ohio State University, 1979. 208pp.
Advifer: Professor Donald R. Batemativ

The findings of this stlidy have identified the intermediate composition
Sudent as haying needs and problems not previously recognized or defined
by traditional composition research or writing programs. According to the
"Daly-Miller Empirical Instrument to Meastire Writing ApprehensiOn," the
intetmediate writer tested as most fearflil of writing'as compared to the
basic and advanced combosition students in the study. Moreover, .

itnermediates seemed least engaged by or interested in communication
,geovitke, especially writing- e

the oueimedime ss, pci %%as esaltiJird as having pat ocular stylistic and
granunaillNd problems in his/her %%ming.. sui h as an nist vosed thesis.
amtuguont so,,ibidat Mara'. n 1115C5 Mr I iWIM it al vnIt passive
giammaheal I uuuustmtiu t ions tclitcnrc Irscl ii mIttS nd a r,ontmedadiornauc
use of the language

Within !lir r Mil of intriniediatc ss rilcis Met ged degiCes
intermediacv nue Intel mediatc modciate unconahate, Rod advanced
unemednere these delvers vecie det rimmed lit the amount of stylistic and
viol types tjcinonsfiatcd in the student essays !he nue intennediate
exhibited the highest numbei of etiot . and_stvhstics as well its the highest
level of appiehension towaid writing

There appears to he a connection between the IIvel of w ilting
apprehension and the type of sit le and voice in a student's essay A high
level of fear ieneially matches with the tole intermediate's passive.,
unfocused writing style and timidity toss aid his/hei audience The findings
of this study suegesothat emotional blocks can inhibit clear, even correct,
wntmg to a striking degi et Case studies wet e undertaken to fully analyze
specific individuals within the study In each case, emononal.blocke, such as
aiptiety and fear, iestricted the particulaNtudent's writing and aggravated
already existing giammatical difficulties

The research for this study was-conducted in Autumn Quarter, 1977
Following 'a pilot study at The Ohio State Unit mita., the researcher
distributed questionnan es to 269 enteting eliomposstion students at The
Columbus technical Institute (82 advanced, 89 intermediate. and 98 basic
comilosition students) The question nanes rest-Wed that intermediate
students exhibited the greatest level of fcar and resentment toward writing
at both The Ohio State University and at'Columbus technical Institute

-Written placement essays of the three groups of entering composition
students at Columbus Technical I nstit ute were read and analyzed for
partitular identifsing features and errors 'Me intermediate's marked
tendency toward a vague, passive, and muddled writing style was noted
This observation was later validated by a juned rating of randomly selected
essays from the three groups by a team of pi ofessional English teachers_

The study's finthnp indicated a real need for a mole senselve and
knowledgeable treatment of intermediate students b teacherSof
composition and by composition programs in general.

FIELD-DEPENDE\CF.-111WPPNOENCE A WR HNC AND
REVISION IN THE REFFRENHAL, EXPRUNSIVE, AND
PERSUASIVE AIMS Of del No. 8012355

BOYD, CAgot ANN'', Pn D The ilmversiry of I Min, 1979 189pp.
Supervisor: AsItstant Professor Paul Thehl

This study was condpcted at Black 11awk College. a community college
in Moline. Illinois, during the 1979 spring semester The study clagified
studentS enrolled in seven classes of freshman composition as field-
dependent or field- independent and then,compared their performance on
three twenty-mieutt writing tasks and 'the revisions of these tasks, The
initial group of 120 students was classified aCcoiding to their scores on the
Group Embedded Figures jest (GET!) Those scoring in the first quartile
on the GErf wet e considered field-independent; (hose scoring in the
fourth quartile were considered field-dependent GEE) scores for these two.
groups were 15-18 and 0-6 respecusely Those scoring in the second and
third quartiles were eliminated from the final sample, which then included
58 students. .

Thethree writing tasks were designeid to be scored with Primary Trait
Scoring. a team approach which ssesses how closely a piece of discoutse
comes to achieving its aim and rates it on a four-point scale The referential,
expressive, and perstidsive aims were selected because they lorm the
tripartite model that corresponds to the emphasis of recent theories of
discourse on subject, audience, and speaker. The three primary trait scoring
guides and the ievision scoring guide were modeled after guides used by the
National Assessment of Educational Progress.(NA EP).

The four hypotheses beinvested and their restlIts are as follows: (1) In
traditional freshman composition, field-independent students will receive
higher grades for the course and attend class more frequently thy field-
dependent students. Re fitst part of this hypothesis Was supported, and the ,

second was not -Field-independent students recei;td a grade an averige of
six tenths of a grade pOint higher than field-dependent students (significant
at the .01 level), but they attended class less. (2) When asked to write with -
the thrgEaims, the field-independent students will come closer than the
field-dependent to achieving the aim of eadi piece a discourse when it is
scored according to its primarkt reit. This was supported for referential
writing (significant at the .01.level), but not for expressive or persuasive
writing. (3) When asked to revise the three pieces of writing, the fietd-
dependent students will makefewer changes than the field-jrideperident.
(4) On the same revisions, field-dependent students will limit themselves to



superficial k inch of tevicions. Ink those of the field independent students
wilt be more tatensrve Neither .rtif the recision hypotheses V, as supported,
there was no dillerenc c !woo, een the two ri tulips in either colonic or kinds of
revision

Ilie results roucci that field itcpcntlein c nuicpcnitcnte f11.11 he a fill 101
in siuderit %On CM iii f CMIlnali tompositicui, paw( Auk. since the course
often requires a talga propomon of refercittial (01 expositor v) writing
Further stud of the relationship hem een coginticc sr)le and id, Hong is
definitely a ananted

REWSING PROCFaia;Fa1 IN I Will-All CB ADE S 11.111ENI:5'
1RANSAC11ONAL %YR!! INC; . Order No. 8010570

, Lit I IAN SAVA K Fn Untver %try of Georgui, 1919 21Spp

Director: Roy C O'Donnell
Revision has been traditionally designated as a terminal state in the

writing proce.ss involving superficial mechanical and stylist ations or
reformulations of a text after an initial draft has heen pro( iced
accounts of professional wnters' processes and some existing case,sfludis on
the composing process contradict this view of revision The pre nt study
was designed to nvestigate the actual rev isiorrprocesses of t we h grade
mixed ability wnters who were asked to vante and revise a tran -bona! or
informative essay for an audience of peers without intervention
exhaustive and niutually exclusive scherne for classifying rev ISIOnS was
developed and tested for reliability The influences of the various types and
times of revision were analyzed for their effects on qualitative ratings

Revisions in 100 randomly selected sets of first and second drafts were
classified according to seven linguistic,units: surface, word, phrase. clause,
sentence, multipte-sentence, and text levels Fach of these levels was ftfrther
subclassified according to the operations possible at-each level Further,
three distinct times when revision occitpred were designaled as "stages" of
revision: Stage A (in process, first draft). Stage B (between-draft), and a-

Stage C (in-process, second drafl)
A total of 6,k29 revisions were codell by the researcher and checked by

two tiained coders for reliability (84 43% agreement for all three). 4

Rebabihties ranging from 89 to 97 were obtained for analytic quality
ratings (general merit, mechanics, and total) of typed versions of the two
drafts.

Surface aod word level res isions proved to be the most requent units of
revision. Students made four times as many in-process changes as between-
draft changes Surface and word level changes occurred more frequentl at
Stases A and C, while phrase, clause, sentence, and multiple-sentence
frequencies increased from'A w B and from B to C. The ten least .
extensively reifised papers were among-the shortest and tended to receive
lower quality ratings. The ten most extensively revjsed papers were among
the longest, but received a range of quality ratings Indexes of revisions per
100 words showed that essay length a as'not significantly related w overall
frequency of revision, however.

Ile results revealed that overall the second drafts were qualitatively
ouperim to the first draft,s and that there were differences in the cads of
the venous levels and stages A significant negative relationship existed with
surface level frequencies at Stages-A and C (in-process). In addition to-
initial quality ratings, the following variatiles were significant predictors of
quality using step-wise multiple regression analyses: word level, sentence.
level, Stage B. and blause level at Stage.B..The papers with the highest
mtinp contained more between-draft revisions across all levels than papers
with lower ratings. The papers with the lowest ratings most frequently
included surface and word level revisions at Stages A and C (in-process).
The lowest rated second drafts also contained a substantial number of
multiple-sentence substitutions, indicating that these students were
rewriting rather than altering the first draft_

The results suggested definite developmental differences for the range of
writing abilities respresented in the sionple of twelfth grade writers.
Revision for the writers of the poorer papers involved substantial in-process
alterations of surfhce and word level units of discourse. The better writers ci

.
made many ofthe same kinds of in-process changes, but also attended to
between-draft rereading and revision.

Mt GROSS 111 AND DES II OPMI.N1 01- 1111 01151 BV1NC
EGO: 1.1 1 I 1 It AS A 71.111)1k 11ON PR0C1 SS'
tIETN1 Et:\ PRIV& 11. a\D N BIR %VANN liN(MING

(),dei No 7927909
FOuxiks, R Iii 1) Harvard lImveriirl, 1919 108pp

The (;et)1,11, oml Development of the Obiervtng 1 go. I Crier WrInns as a
Aleduuton l'roen% Berween Pr nyne and iyublte Iran c of Knowtng is a twofold
exploration into letter writing it deals with the powesS ol letter wilting and
wah the educational/chnical implicationke letter writing in a school
contest Ms interest-in letter wining devehAwd in 1974. when 12 mult
ethnic fifth-grade children (Black, Hispanic, ('hinese) in a public schOo
the I owe/ Fact sole of Manhattan con respOnded w th me . then teacher.
during the course of one school vear

The first part (Chapters One through Voin
looks at the process of letterwrit mg a review

oretical portion,
erature reveals that

lettersivave plased an important role in educational al d Clinical settingi and
a.,,staitMtinis of personal sociological, and political Qfiories In general, the
main focus has been on letter writing as technique treatment, or
documentation

Howeser, it is the process of letter wntnig that definesithe subject d
scope of the first pan of the thesis To this end, the work of Alfred Sc tz, a
phenomenologal sociologist, Is presented A fter cntically examtnin e

philosophical underpinnings of his theory of letter writing, I point ou
contradictions inghis overall conceptual framework that make his basic
supposition about letter wnung untenable.

To address these problems, an examination of the tbeones of the
Russian psychologist E. S VNgotsky is presented Vygotsky charts the
ontogenetic development of written speech as it mediates between private
and public ways of knowing According to Vygotsky, the balancing of inner
and nuter operations moves dynamically along the -continuum of most
private w most public, with some contexts facilitaung more Inner-
directedness and other contexis facilitating more outerdirectedness. The
multifunctional nature of wntten communication [effects this delicate
balance, with personal letter writing standing midway between the InOtt
private and most public FlOwever. this status is not rigidly fixed along the
continuum: it is always in motion.

The second part of the thesis (Chapters Five through Ten), the applied
theory, descnbes a study that was con du&ed in a public School in
MaSSachusetts the researchls a non-equivalent control-group design, with
two groups of teachers and two groups of students. The treatment, which
was adMinatered to 7 teachers and 127 students, consisted of a leuer-writing
intersention (teaChers corresponded with the children in their classrooms),
weekly group meetings, "as-ir exercises in hypothetical role playing, and t
the teachers' analyses of actual correspondence, in addition to normal
ongoing clasroom-activity

The fella writing and group meetings seem Ickhave fhe effect of
increasing teachers' repertoire of ways to listen-15d respond, and of
prihiding a way.to stay close to thesiven "data:irthe children's own
thoughts and perceptions about reality. From the children's perspective, the
letter wr,ting appeers to have been a profound experience, particulsrly for
those w were-voluntary letter writers.

a

WORDPLAY: A VARIETY OF MULTIPLE SIGNALLING
Order No. '791645

CASE, Norman, Ph.P, New Ybrk University, 19'79. 184pp,
Adviser: Professor Robert A. Fosykes

st*
This dissertation examines wordplay, a variety of multiple

signalling (hi which'more than one message is contained simul-
taneously in a given utterance) and dpecifies its structure and
occurrence. The study la psycholinguistic and lexical.

'Various aspects of word association processes are exam-
hied in *ail. It emerges from this analysis that wordplay is
closely Mated to these processes and has its origin within
them. The varieties of association include both semantic and
phonological.

-The main contribution is the development of a typology which
ls both analytical and classificatory, based primarily* a fast
corpus drawn from contemporary Journalistic sources. An ad-
ditional corpus drawn from earlier periods confirrs the typol-
ogy already stated and A!lso adds to it, This is because certiiin
types not Mind in the first corpus are encountered in the ialtsci.:

The revised and expanded typology Is divided into two m
groupaK,The first deals with wordplay that irivolves the allusion



al a stated unit to one that Is absent (not stated).. The second
group treats wordplay that involves the mutual allusion of two
or more stated units. The first group is called Singles and tite
scond Mutual There is alHO'it third division, consisting of one
type only, whtch is termed Nameplay. It deals with allusive
names and Is found onlY in written woriat.

The second corpus Includes over a hundred xamples from
Nhakeapaare, In addition, two collections of Wordplay ii re exam
Wed which are dated 1826 and 1066. Finally, ecrulin -ixamples
from Freud are presented, which cover from the beginning to
the end of the nineteenth century. Thus, a considerable time
span Is covered in thls study, yet no fundamental changes In the
wordplay aro observed. In more recent times, however, a
larger variety of types are found.

The typology itself, with its notational eystem, must be
studied in order to be used. There is little technicpl difficulty
involved. Consequently, with a minimal expenditure of effort
required, this system can serve as a'useful instrument, in
ptudyIng, tor students of linguistics, psychology or literature.

_Sixten distinctive types of wordplay have been discovered
In this study. Two of the Mutuala have subdIVISions, In which
a number of the types from the Singles group are included.
Thus,'a rich variety of wordplay Is demonstrated. The nonpor-
ous Journalists whose names appear with the examples from
the first corpus show that the practice of wordplay today is
very much alive and quite widespread.

THE RELATICiNSIIIP BETWEEN ERRORS IN STANDARI)
USAGE IN WRITTEN COMPOSITIONS OE COLLEGE
STUDENTS AND THE STUDENTS' COG1RITTIVE STYLES

-------e Orde[ flo. 8013093

COOPER, GRACE CHARApTTE WASHINGTON, N. . Plovvard University.1979.

221pp. .

During the past decade, educators and others have identified a writing
"crisis" among college students and have Identified several possible causes,
including the admission of IrOnumbers of-minority students who speak _

and,write a nonstandard dialect, and have searched for solutiods to the
problem: The present stpdy addresses the writing problem by attempting to
determine the relationship between uesatisfactory acadeMic writing
performance ind the cognitive style of the student writer The study is based
on theories from both linguistics and psychology.

The lin istic focus of the study is consistent with recent pragmatically
th 'es of language acquisition advanced by linguists such as

.bHilaseday 7 . These theories were chosen because they provjde an
_ explsnation for difference in language use between sub-groups of the same

broad language community and at the.same time allow for individual
differences. A second area of linguistics oir which the present study draws is
the sociolinguistic Audy of langupge varieties specifically, the work on Black
vernacular English done by linguists such as Wolfram and Fa.sold (1974).

The psychological orientation of the study was based on research in the
area of cognitive style centering on the theory of field dependence (FD) or
holistic thinking and fietd independence (FI) or analytic thinking. This
particular school of thought was chosen because it offers an explanation for
differences in language use based upon cultural differences Most
!marchers in the area see a continuum of Cognitive style froMFD to Fl (cf.
Cohen, 1969).

The study is based on the premise that language reflects cognitive style.
The research hypteses are that nonstandard dialect interference and
transitional featur.e?ar found in &eater number in the writing of FD
thinkers and that classilkation, distancing and contrastive features are more

. prevalent in the writing of Fl thinkers.
Subjects-were drawn front 194 frqhmen composition students at the

University of the District of Columbia who were pretested for cognitive
style on the Group Embedded Figures Test (GEFT). (Witkin, et al., 1971)
Ten fil) subjects and ten Frsubjects were choolen. Essays of these subjects
were analyzed for the features indicated and ffata from the essays Were

analyzed by means of a one way analysis of variance with the independent
Main' effect variable being cognitive classificaticln, i.e., FD or FI, and the
dependent variable being tte score obtained on each of the feature
measures described above. Obtained F values for each area were considered
iinikant if they exceeded the .05 level of confidence.

Sisnikant differences in usage were found in three areas: Fl subjects
. wart kurtd to use greater distance (F = 5.03) and more classification
haturts(F = 7.3) in writing than FD subjects. FD subjects were found to
Ws Signikantly More transitional features than Fl subjects (F = 4.66). No

.
evidence tor rejectioriof the null hypotheses was found in the areas of

nonstandaid di;ih' I intci (Nem c or conti a \t I ill' elatRely %mill number Of
nonstandai d dole( t (cattily\ evidenced point% toilovlitily the need frt
another type of !Imhof e. h a% a %UM WI eliceation ex ('line Thelma of
distance III hc I I) mei% ith ut (01 iesponding me of him and werind
person velbs is one ;caw!) lot Ijik of i)'ipoitunq 101 Ine 01 one
feature, the thud person %ingulat vcib foon lack of diffeience in 114 area
of contrast may indicate that contlavt is not a cognitively difierenhative
feature

MEANING AND CHOICE iN WRITING ABOUT LITERAI1JRE:
A STUDY OE- COHESION IN 111E EXPOSITORY TEXTS OF
NINTH GRADERS Older No. 800307

EJLX.A. MARY Atli-N. Pu D Illinois Institute qf Technology, 1979. 515pp.
Co-Advisers: Dr Mackie 1-V Blanton and Dr Alva L Davis

linguistic optiolli involving lexis, conjunction, reference, subStitution,
and ellipsis as selected by 15 ninth graders in the development of expository
essays about literature written at three month,intervals in the school year
(Tasks I, II, and Ill) were analyzed according to.the coding system for
cohesikin developed by Halliday and Hasan. The categories of cohesion
were, in addition, correlated to the contextual descriptors of the regiuer
Writing about Literature, namely the Field, Tenor, and Mode of the-

'discourse. Field was defined as the primary or literary text about which the
students wrote, in this case narrative fiction having participants, objects, and
events. Field Also included the Secondary text, namely the treatment of
narrative fiction as verbal art inan expository essay. Tenor primarily
involved the role relations of author/reader and critic/audience. Mode was
del)ned according to the values of logical sequence, methods of
development, and the ordering of information. An oral component of the
thesis consisted of taped composition conferences where students verbalized
their intentions to mean and the choices they were making. Although no
systematic correlation. 4tapes with linguistic analysis was attempted, tht
tapes were studied in terms of the values of Field, Tenor, and Mode.
Percentages of the various types of cohesive relations for each Task were
tabulated. Lexical cohesion was found to include not only lexical semantic
reldtions within English but also Field-bqund and instintial relations within
individual texts. Lexical cohesive relationt ware also found to exist on rank
kvels of word, phrase, and clause as defined in systemic grammar. Lexical
options selected by the students w.r.e displayed in relationally ordered
networks as descriptors of permissible systems within the register Writin
abow Literature .Lexical cohesion viewed in the context of Field-bound
and instantial meaning relations had implications for detiphering the code
of a text and for examining the nature of the students' response tO literature
Reference cohesion was an indicator of the students' ability to sustain a self
sufficient expository text without appeal to the immediate social
environment. Conjunctive,relations that indicated (1) the linguistic
sorpairation of the secondary text as opposed to those that indicated (2) the
experiential recording of the primary text within the secondary text
provided an index for the development of Mode values by the students over
the school year.

THE READING-WRITING CONNECTION: AN ANALYSIS OF
THE WRITTEN LANGUAGE OF UNIVERSITY FRESHMEN AT
TWO READING LEVELS Order No. 8003579

HELLER, MARY FEUERBORN, Ep.D. Oklahoma State University, 1979.

172pp.

Scope and Method of Study. The present study investigated 34
university freshmen's reading comprehension in relation to 21 syntactic
elements of written language produced through their expository writing. It
should be noted that this study examined syntactic niaturity, not writing
quality. Subjects in the studfroiere draWn from beginning composition

-classes at Oklahoma State University during the spring semester, 1979;
Language samples included one silent reading comprehension test which
identified "high" and "low" readers and two expository in-class themes, one
developed through classification, the other through comparison4contrast.
Themes were subjected to syntctic analysis of 21 elements of written
language chosen for their 1n contrpution to syntactic maturity end
their possible relationsh with reading comprehension.

Findings and Conclusions. Results of statistical comparisons indicated
that there are at least eleven elements of written language significantly
related to reading comprehension. The eleven are the following: number of
words/T-unit, T-units/sentence, words/subordinate clause, words/main



clause passive verbs. prepositional phrases, gerunds and patticiples.
unit coordinators, free final modifiCrs. words/elause. and S) meow, )ensin
Score (a composite score reflecting total syntactic complexity) Good
reader. wnting was characterired by long.! -units expanded through such
nonclausal sink-tuff% a% ieeposmonal phrases. intm I unit c (e)I dination of
detail, and passive verb phrases Generally, their writing contained more
deleuon transformations than did poor readers' wnting Die low reading
group produced shorter I -unit expanded pnmatilrthrough the addition of
subordinate Names Ilus group also used mote coot dinated main r lances
and nm-on sentences than did the high group

A chscussion,of possible reasons to account for the established reading.
writing connecloqt centered around charactenstics common to both
languige processes,i e . Good readers' linguistic awareness of complex
grammatical structures nia be the result of positive reading experiences
Internalized knowledge of these laqguage structures is reflected in the
syntactic maturity of their wnting Other explanations comet tied theones of
language modeling. egocentrism in wrThneband reading, and the need for
redundancy in writing and leading

POPULAR SCIENI IFIC DISCOL RSE: A RHETORICAL 4.10DEL

FOR TEACHING WRITING AND KADING Order No. 8002370

HOPKINS, RO8FR1 \lortrus. Pit 1) University of Missouri Columbia: 1979

365pp. Supervisor: ilen.F Nelms
el

Purpote Two related furPoses served as a rationale ftrr the study_ The
kit purpose was to identify through three types of analysis some of !he
important structural and semantic charactensucs of popular scientific
discobrse. Popular scientific discourse was atipulatively defined as wnUng b)
professional scientMs intended to inform the layman and the nonspecialist
about the methods used and the discoveries madc.in investigations Into the

natural sthences.,The second purpose was to determine from the analyses
whether pervasive structural patterns were to be found Their existence
wota be considered a sufficient reason for constnictinia conceptual
rhetoricarmodel and suggesting methods to aid in the teaching of writing
and reading of popular scientific discourse to students in college level

technical and scientific writing classes.
The following questions were asked and tentatively answered during the

course of the study: (1) What are the major structures which pervade the
whole pieces of scientific discourse taken as samples from selected,
periodicals? (2) What are the organizational structures subsumed under the

mejor structures? (3) Do combination structures result from the major and
orpanizational statictures which may help to defihe and delimit poimlar
'dentine discourse? (4) Are there pervasive features occurring within and
between sentences which might help to define and delimit -po)iular scientific
discourse? (5) To *hat &tent is there variety in organizationil patterns and
in syntactic units in the samples examined? (¢) Do th findings of the study
imply that they should in some way be useful in teachiti omposition?
(7) In light of the evidence gathered, whit are the most usible ways that

these discoveries might be put to use? t
Procedures. Thirty-two periodical articles were fandomly Selected from

American Sciintis4 National Geographic. No:awl-History, Science, and _

1 Scientific American.All of the sentences of six randomly selected
paragraphs from each article were analyzed, using the tagmemic clause
analysis procedures described by Arena in Linguistics for Composition

(197P.-
From the thirty-two articles six were randomly selected for an analysis of

larger structufes. Gopnik's major structures, described in Linguistic
Structures Pr Scientific Texts(f972), and Monroe, Mefedith, and Fisher's
organizing structures, described in The Science of Scieni ific Writing (1977),

served as the basis for a more extensive system of analysis to reveal semantic

structures which indicate the princial concerns involved in conducting
scientific investigations and reporting those inbestigations.

Another type of analysis was done to identify cohesive tieshe;wgen
sentences:From five randomlychosen articles no fewer than three
sequential paragraphs were selected from each articre fdr the analysis. A
simplified version of Hallidae and Hasan's methods, described in Cohesion

in English (1977), was used for the analysis for cohesion.
Selected Conclusions. The tagmemic clause analysis revealed the degree

((complexity of the sentences (the average number of clauses per sentence

it 2.5). It was discovered that.transiove clauses were most extensively used

, and-that passive clauses were infrequently used, accounting for no more
then 12 percent of the total number of clauses in all of the samplesc It was

discovered thak of the larger structures Scientific Study and Conclusion
Structures (defined in tbe dissertation) occur most frequently. The analysis
for cohesion revealed that lexical ties comprise the majority of cohesive ties

in the temples.

Recommendat liecame the analyses of the samples !eves! that a
vanety of sink tines and pen asive features do exist in sufficient numbers to
help (.11110(1(11/e the geure popular m ientific disi our se, it is tecommended
that the student tw taught to use the st 51(1115 of anal\ SIS dem ithettand used
in the present stud as aids in «mipiaing his oviipopid,o m intik
discasnse

MUTING AND 111\46111S
Orc)ei No, 7922502

BURLOW, Marcia Lynn, Ph.1) The Ohio State university,
1979. 143pp. Adviser. Professor Donald U. Bateman

Content research 'in composition has established that not
merely the audience bid also the purpose for a piece of writing
and the studentla feelings about his abilities to produce that
writing will affect the student's wriliny Writing Mode
and Linguistic Insecurity explores the hypothesis that the
greater the student's linguistic insecurity, the greater the
formal syntactic differences between Ms writing in graded
essays and in unevaluated work. This study also develops a
new-instrument for measuring linguistic insecurity, and aro
amines the \me of both quantitative and qualitative methodology .

to investigate a problem in oomposition.
To determine the students' linguistic insecurity, the study

used surveys, interviewing techniques, and a linguistic insecur.-
ity test based on that used by William ieabov in The Social
Stratification of Eiiglish In New York City. Of tile-PO-sell-ire
audiences and purposes for writing, two were chosen: the
poetica and the "reflexive". British composition theorists
James Britton et al. (Tly Development of Writing Abilities,
fl 18, 1975) ascertained that most Wiitrni-"for the teacher
was *poetSc": it is done merely to complete the writing task,
for an artificial audience who evaluates the piece of writing
as an object. "Reflexive" writing, on the other hand, Is de-
fined by Janet Emig as writing for oneself; it is contemplative
and relatively free of external demands on how one expresses
oneself. Reflexive writing Is thus more likely to occur in a
iiecure writing situation: In this study, graded essays repre-
sented writing in the poetic mode, and jourhals, which were
only graded by counting the number of pages, represented
writing in the 2.eflexive aode.

Using my forty-eight freshman composition students and
forty-three remedial cohipositjon students at Ohio State Uni-

' versity duririg the 1978-1979 academic year as subjects, the
quantitative data of the study included the total number of words
in the piece of writing, the number of clauses, the number of
the fifteen clause types4considered, the number of t-units, and
the length of the average t-unit in each student's first journal
and essay of the course. This data was then correlated with
the students' scores on the linguistic insecurity testi

The qualitative data was gathered from in-depth ease stud-
ies of five remedial students, For the case studies I not only
considered all of the kinds of data that I did forThe quantitat
tive section, but also other types of linguistic ond rhetorical
analysis and for all of the writing that these students did for'
their courses. I also included information from working with
the students as they wrote, from attitude surveys and interviews
dime at intervals throughout the quarter, and as much about
their general background as I could obtaiv.

This research has shown that there tend to be fewer of the
characteristics generally associated with sophisticated writing
when the writer is insecure. The insecure student .often has
strikingly less sophisticated writing in essays for the teacher
than ln writing for himself or an dneritical, friendly audience,
As demonstrated In the case studies, linguistic insecurity esti
le,correlated with a. decrease in the a well-formedness" of syn-
tactic structures, the detail of examples, and the general flu-
ency of the prose. Further, linguistically insecure students
edit more while they compose rather than leave editing for a
later stage of the paper as more linguistically secure students
tend,to do:

IA
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The purpose ol the invesugation was to study the probkrns students
have in writing coherent prose mn academic context in which the
information load is heavy Pan of this purpose was IQ develop a descriptive
tool. or construct, that would make it possible to compare pieces of wnting
with regard to coherenceoone that would take into account thenature of the
task and the nature of language, both the syntactic and semantic
components of language

The methods used for the analysis of student essays borrowed heavily
from those used by linguists in analyzing the syntactic structure of
sentences Selected essas were examined intensively, sentence by sentence

Component deep structure sentences of each surface sentence were
examined tor verb type and sentence topic. The semantic/logical links of
cause. comparisoneand so forth, both within and between sentences, were
also noted.

The essays were wntten by the eleven students enrolled in Biomed 40g,

an advanced biology course designed under the direction of the University
of Hawaii School of Medxcine The course was pan of a year-long review
program, which auned to prepare minority and Pacific Island students for
admission to the medical school. Sample essays were analyzed in detail for
six students, who had varying degrees of success in learning the course
content_ The essays were wntten in class and required a synthesis of material
learned from lectures and their textbooks.

it.was found that coherence in such a writing context could be described
in general terms by the notion of predication load The loacl was a measure
of the integration camed out by the student writer in the process of writing
each sentence The load became greater as the student combined more and
more pieces of infonnatiun.sPieces of information were defined-roughly
speaking--as the deep kntences (or predications) underlying the surface
sentences. These predications. classified by semantic type and counted for
each surface sentence, provided a measure of the complexity of the task of
maintaining coherence For the biology writing assignments, two types of
content predications were required (differentiated by the syntactic character
by the verb) Also required were relational predications suctuit statements
(implied or explicit) of cause. specification. comparison, and so on

.Of the six students whose essays were studied in detail, two students had
difficulties maintaining coherence Both hack difficulties stemming from
problems with the task of integration_ When relational infomation had to
begombined with content infonDation. sentences became pored. clumsy,
or grammatically incorreci A common writing strategy was to avoid
integration, in which case the essays appeared to have chunks of
information. These chunks, though easy to read and generally correct, were
not mad* relevant by the writer to the essky's main'idea.

Such results have developme,ntal implications. They suggest that the
learnink of content information may temporarily interfere with the wjiter's
ability to maintain coherence. In subject matter courses, where both new
information and coherence in writing are important for instructional goalS,
writing assignments can be modified so as to take into account these
drvelcpmenul difficulties. The assignments themselves can be written so as
to impose either high or low predication loads. Samples of eich are
provided, together with their suggested use.

A COMPARISON OF COilESIVE ELEMENTi IN AMERICAN,
BUSINESS AND NON-NATIVE SPEApt WRITTEN DIS-
COURSE

JOHNS, Ann McClelland, Ph.D. University of Southern Cali-
fornia, 1979. Chairman: Professor Leslie E. Wilbur

Purpose. The purpose of 'this study was twofold: to com-
pare the Incidence and distribution of cohesive elements in two
American written business modes (letters and annual reports)
with each other and with the writtetlidiscourse of five selected
non-native speaker groups (speakers of Japanese, Other Ori-
ental Languages, Romance Languages, Farah, and Arabic), and -
to anitlyse cohesive element error in the written distourse of
theselected groups.

Proofs:lure. The Halliday and Hasan cohesive element cod-
ing scheme (1976) was the instrument seleiled for anlyste of
the corpuses chosen. Elemedts in this scheme are divided
into five categories: referenee, substitutlion, ellipsis, conjunc-
inn, and lexical cohesion. This instrument was employed to
determine the incidence and distribution of

10

in the letter col7pos,'consistieg of ten ma len bittern, five letters
of adjustmeift, and five mincellaneoun.liusiness letters, each of
which emanated from a different 'A m e ri can businemi or edtica-
tional institution The scheme was then employed to code
twenty conceptual paragraphs, each from adifferent annual
report neleeted at random from the sixty-five companies in-
cluded in the compitation of the Dow Jones averages The non-
native speakei- corpus consisted of 2 14 writing samples of a
number of rhetorical modes (e g (tes(' tiption, classificattpn)
representing the selected language groups. ,From each group,
five conceptual paragraphs were m andomly pelected and coded
tOr cohedive element incidence and distribution. All 214 were
examined for error in cohesive element one.

Flnding_s. Results indicated that tlifre are distinct differ-
ences between the two American business modev, especially
ln the lexical cohesion and reference categories. It was found
that there was as mueh variation in element inc4dence and dis-
tribution between the two American business modr2is as there
was between each of these anti each of thenon-native speaker
groups. In the error study, it was found that certain types of
deviations were common to one or two non-native speaker
groups, but That some errors were found in the writing of most
of the gr?ups studied. Although non-native speakers made ex7
tensive use of elements from the lexical cohesion and refer-
ence categories, error wasoost often found in conjunction
and reference.

Conclusions. The results of this study indicated that the
mode of disclosure employed (e.g., report) wae more impor-
tant in determining incidence and distribution of cohesive ele-

, moms than was the first language of the writer. Error data
-indicated that frequency of element use was not consistent with
error occurrence. Due to the results indicated in this study,
it was concluded that in ESL curriculum and instruction, pres-
entations which closely ally cohesive elements to mode of dis-
course and, in some cases, to the first language of the learner,
might be most beneficial.

Recommendations. Recommendations included: (1) Fur-
ther study lie made to levestigate the incidence and distribu-
tion of cohesive elements in other English for Special Purposes
(e.g., Science and Technology) written or spoken discourse.
(2) Investieation be made of features contributing to cohesion
but not mentioned in the Halliday aed Hasan scheme. (3) Stud-
ism be made of additional features of the tipsiness modes,
(4) Further investigation be made of the frequency and dis-
tribution of cohesive Items in native Ld non-native speaker
discourse, by replicating this study or by employing another
approach, such as deteemining cohesive item frequency.
(5) Additional studies be made which determine whether inter-
sentential errors are related to intra-sentential ones. (8)Con-
tinued emphasis be made in future English as a Second Lan-
guage research and curriculum flevelopment upon the
of discourse and its textual features.

A CONTRASTIVE STUDY OF THE RHETORICAL ORGAFII-
ZATION OF AMER1CAN-ENGLISH AND PERSIAN EXPOSI-
TORY PARAGRAPHS Order Nt. 7918867

MAFTOON-SEMNANI, Parvlz, Ph.D. New York UniversitF,
1979. 177pp. Chairperson: Professor Harvey Nadler

In writing expository English, acceptability is achieved at"
only by constructing well-formed sentences, but also by ar-
ranging sentenced according to the rhetorical conventions of
English. It is believed that the rules determining acceptable
sequences in discourse are culturally conditioned arid vary
from language to language. Therefore, rhetoric, thermethod
of orenizing syntictic units into larger sequences of dis-
course, is not univirsal but is dependent upon The logical rea-
soning of the speakers of a particular linguistic community. ,

The sioecific purpose of this-dissertation was to investigate
whether Persian paragraphs utilized different rhetorical con-
ventions from those) of English. For the purpose of a contras-
tive rhetoric, the c ntent of 900 contemporary American-
English and 300 con Amporary Persian expository paragraphs,



writtn by nat ive speakers of each language, and published in
prestigious Americsn end Iranian educational journals, %vette
isamined through the use of pars raph-analytical nnsiels pro-
posed by Francis ('hri steiineij4Clle Composition and Com
munication, 1965, 144- 156) and Klton L. Becker (College
COthr altion and CAnnaun(cation, 1965, 16, 237-242) Each
corpus was sill-Waal-ITU tw(-761d analysla to pro(tde answers
for the following questions:

Does the outcome of the analysis indiCate different i hetorics1
convntions of the American-English and Persian para-
graphs tn terms of the occurrence of topic, coordinate,
subordinate, and extrasequential sentences?

Doe the outcome of the analysis indicate different rhetori-
cal conventions of the Annfricantgliqh and Persian para-
graphs in terms of the occurrenc of the T..11, (41 and
A lements?

Findings,orthe Study
. _

A quantitative aealysis, of the fiaragraphs revealed the
following: 0

1 Persian paragraphs contained fewer sentences than
American ones

3 Persian paragraphs contained fewer words than Ameri-
can ones

3 Persian sentences contained more words than American
ones.

4 The percentage of occurrence of one, two, and three-
., sentence paragraphs was higher in the Persian corpus. (The

occurrences of one-sentence paragraphs and two-sentence
paragraphs were statistically significant in the Persian corpus.)

5. The percentage of occurrence of four, five, six, seven,
eight, nine, and ten-sentence paragraphs was higher in the En--
glish orpus. (The occurrence of four-sebtence paragraphs,
Sta-11 ntence paragraphs, and seven-sentence paragraphs were
statistically significant in the English corpus.

The qualitative analysis of the paragraphs revealed the
followlng:

1. The answer to the first question of the study was positive
It Was confirmed that different rhetorical conventions of the
American-English and Persian )aragraphs exist9d in ttirms of
the occurrence of topic, coordinate, subordinate, and extra-
sequential sentences. a

2. The answer to the second question of the Study was par-
tially positive and partially negative. It was confirmetl that
differnt rhetorical conventions of the American-English and
Persian paragraphs existed in terms of the occurrence of ths
T. 1, and igi elements. However, the analysis failed to reval
afferent rhetorical convtritions concerning the occurrence of
the It and A elelnents.

rill terma of /he three sequenees suggested by Chris-
tenet/a -- coordinate, subordinate, and mixed -- the analysis
elm revigpled that there were rhetorical differences across
tho languages.

. 4. In terms of the two sequences suggested by Becker --
TR1 and a...A - - the analysis failed to reveal any significant
Ti-Herences across the American-English arid Persian para-
graphs.

SYNTAX AND SUCCESS: STYLLSTIC FEATURES OF aUPE-,
MDR FRESHMAN ESsAYS

MARTIN, Celest Ann, Ph.D. University of Southern Califorta,
MO. Chairman: Professor W. Ross Winterowd

What is good writing and how can we teach it? the underly-
Ins assumption of this disseNitation is the notion that superior
writing is stylIsticalty matuYe writing, and that stylistic ma-

i twig min be quantitatively measured to some.degree. By com-
bining hoUstic evaluation with a statistical analysis of various
siolatette rsaturss, 1t Is possible td determine what chit-raster--
Wiles of style should be emphasized In the teaching of Fresh-
man Composition.

N 3
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The introductory chunttCr provides the Bloomy behind thi
kind of analysis, and (7hapter Two reviews both expertmental
and deeriptiVe studies of student writing at several levels
The variables chosen for this pailicutai study Wet e nelected
from among those HIM uppeuted most ot omitting In plevloua
research. These Included words iwr cl'-unit, words per clause,
subordinate clauses pel T-unit, percent of common verbs, per,-
cent ot be's, have's ami modals in the auxiliary, free nuxlifierit,
clause endings and length

The clause endings are variables new to research in Fresh-
man Composition. Joseph Williams isolated theni as markers
of significant style, a style that is clear yet forceful, end cher-
acteristic of the expository prose of skilled adult writers. These
clause endings.proved statistically Significant, appearing only
in essays ranked in the upper two-thirds by the raters. Other
significant variables were the free modifiers and percentage of
commop verbs.

The point of thie esearch is to provide cOmposition instruc-
tors with features of t.Je that are readily identified and easily
taught, perhaps in combination with another technique such as
semence combining. Chapter Four provides discussion of the
variables, and suggests a theory of selective sentence-combin-
ing based on their significance as presented in this and previous-
research.

The last chapter suggests directions tor future research,
stressing the need for a more complete concept of style, as well
as the need for a sound theoretical structure to underlie our
classroom practice. We can not be satisfied with anyone method
of research or teaching until our results are continuous and
measurably successful; until we can demonstrate to our, students
and to ourselves that a course in Freshman Composition i not
a waste of time.

PRODUCING WRITTEN DISCOURSE: A THEORY-BASED
DESCRIPTION OF TIIE TEMPORAL CHARACIERISTICS OF
THREE DISCOURSE TYPES FROM FOUR CONIPETE.NT GRADE
12 WRITERS Order No. 8005689

MATSUMASHI, ANN, PH.D. Store University of New York ot Bqffnlo. 1979.

402PP

The purpose of this study was to efeate a temporal description of the
process of composing in whting for three speciric discourse types: to report
to generalize, and to persuade Since pauses, moments of physical inactivity
during composing, are assumed to reflect planning and decision-making. an
examination of pauses of various lengths located at points within the text
should illuminate the processes involved in the composition of various kinds
of discourse.

-°"*.. Even though this study reports the answers to several specific research
hypotheses, it is actually intended as an exploratory Case study. The
questions for this study result from my theory of the composing process as'.
well ass comprehensive review of payse-time research. In part, the aim is to
determine the usefulness of research in a new area: the temporal 'aspects of
written language production. The study combines in formation about the
real-time aspects of the composing process with a thorough descriptiOn Of
the textual features of the written protocols of four competent high achoOl
writers.

Ile four competent high school writers who pnicipated in this study
each produced eight essayg, two for each of four discourse purposes: to
emprssa,)o report, to generalize, to persuade. (Only the latter are analyzed in
thisamely.) The writers were video-taped while tomposing and the length '
of pause times between each word--to tenths of a second--were marked Oa
typed transcripts of the compositions.

Neamprofiles of the temporal characteristics of each writer's compobini
process were compiled for the entire &lista. These profiles offered a
general description of pausing and transcribing behavior, detailing
information about the different composing Styles of the individual %Titers
and some iiiformation about the rhythm of transcription, tht overall rates at
which people transcribe whether copying or composing orilinal discourse.
In addition, these dita provided, in a general way, some evidence of
temporal differences in writing produced for differing discourse purposes.

Ilre written protocols were then analyzed using four descriptive tools:
The Dixauce Matrix, which displays the hierarchical organization of the
discourse; Sentence Roles, which establishes the semantic relationships
between sentences; Lexical Colysidn, which identifies the ways in which
particular words establish coherence between sentences: and finally. Sysasx,



which identifies the various sentence parts and establishes their
relationships

The results of this study clearly indicate that a writer's purpose fin
composing influences the length of pause tune necessary to plan and
product a piece of discourse. Repo! ung consistently required less planning
time than either generalizing or persuading And in the instanceof the
unusually long pauses prior to sentences. a clear pauseome conlihuHm
emerges with pause times derreasing in the following order generalizing,
persuading. reporting

WRITING AS A SECOND LANGUAGE: MYCHOLINGUISTIC
PROCESSES', IN COMPOSITION Order No. 8002941

NEJLION, BROOKE, PH D University qf Caltfornia, San Diego. 1979 181pp
Co-Chairpersons: Professor Edward S. Khma, Professor Elissa Newport

Writing as a Second Language: Ps)rholinguistic Processes in
Composition is an attempt to develop a theory of the composing pi ocess
based Ofirpsycholinguistic models of language acquisition ancruse The
theory follows from the assertion that, while informal writing may be a
simplettbnction of the first language acquired by the child, formal writing is
not Formal written English operates as a register which has been partially
acquired by native speakers (primarily through reading) Systematic
syntactic differences (which do not correlate with writing quality), a
recurring, well-defined serof problems in formal register, and limited
individual vanation argue for a set of processes common to all wnters.

This study of wntten register was prompted by consistently distinct
performances on informal end formal writing tasks by a group of college -
freshman, which yielded no "errors" in the informal sample, and a finite set
of recurring s(tence problems in the formal sample. The thesis centers
around a descnption of syntactic differences between the two registers;
Chapter II (an analysis of syntactic diffgrences in'the formal and informal
writings of fifty undergraduates enrol)ed in required writing courses)
demonstrates a quantitative difference in measures of syntactic complexity

4 for formal and inftirmal registers Correlation studis(Chapter III)
demonstrate that these cqmplexity measures are noaelated to writing
quality (as determined by holistic sconngs). Thus it is likely that the
complexity differences accurately characterize the two registers.

For this population (college-level adults), written sentences are
problematic only in formal registers A finite typology of "errors" in' the
tome! register (Chapter IV) implies that the complexity of the register
induces error: however, the constructions in which such errors occur also
appear in informal registers Thus the errors are presumably tnggered by
differences between the registers.

SinCt the differences between the registers are quantitative (e.g., more
nouns, longer clauses) rather than qualitative (i.e., different constnictions), it
cannot be laid that formal register is a separate dialect in the traditional
sense. Given the pervasive probleths found in the formal register, however,
one is forced to conclude that it functions as a separate register, and that a
large ebough quantitative difference isin some sense equivalent to a

quafitative one. ."

The writers whose papers were analyzed in the thesis were well-

educated, middle class speakers of standard English, yet their formal writing
showstlear evidence of problems normally attributed to "basic" or
"remedial!" writers. This finding (that all writers apparen(ly share a commcin

let of composing Orocesses) suggests that the definition of remediation
needs to be rethought, perhaps in a psycholinguistic (rather than a purely

linguistic) framework.

ANALOGIFS PRODUCED BY CHILDREN RELATED TO GRADE
LEVEL, LINGUISTIC MATURITY, READING LEVEL AND
CREATIVE ABILITY Order No. 8006672

RUsamir., VARY KAY SIMPSON, Pu.D. University qf Minnesota, 1979,
176pp., Adviser: Dr. Robert Dykstra

The purpose of this study was to analyze developmental pauerns in the
produclion or analogy by children and to determine whether or not children
use difrerent types of analogy as they achieve linguistic matuqty. A second

purpose 011ie study was to determine whether or not the production of
analogy in free-writing is related to performance on a test of creativity and
to reading level as a general indicator of school achievement A final
puN of this research waS to determine differences in analogy content in
gtofW wrkten in fantasy and realistic modes of narrative.

Subjects for the study included 119 second, fourth and stxtb grade
students frum four suburban elementary schools

Data collection was carried out in three visits to each of the twelve
classrooms involved loch group was shown-two open ended films and
invoived in follow lip wilting sessions m which students were asked to write
endings tor the films On the thud claccroom visit, the Tern:ince Tells qf
Creativity, Figural Irmni A. were administered and reading scores were
collected Nen school records

Student nal atives were analyzed first for number of analogies produced.
Analogies were then classified into four categories: direct, fantasy, symbolic
and personal Writing samples weee also analyzed for fluency, mean length
of T- unit and mode of response In order to determine the degree of
relationship between analtigyproductiorrand grade level, hnguistic ft
maturity, creativity, reading and mode of response. chr square and analyses
of variance tests were performed upon the data

The researcher was able to draw the following conclusions from the
study: (1) Elementary age children do analogize spontaneously in ftee-
writing situations (2) The dominant type of analogy prOduced by children
is that classified as fantasy analogy (3) Direct and symbolic analogies are
also produced at all grade levels but in relatively small number&
(4) Elementary ad dirldi en do not use personal anaIngy in a free-writing
situation. (1) Children's production of analogy in writing is developmental
to a certain extent. Fourth and sixth grade students spontaneously produce a
significantly greater number of analogies than do second grade students.
(6) Fourth grade students arc higher analogiters than both second and sixth
grade children. They produce more fantasy and symbolic analogies than the
other two levels of students. There is a lineer deVelopmentid pattetn
between grades in the production of direct analogies (7) Children's
production of analogy is not significantly related to linguistic maturity as
assessed by T-unit length When analogies are analyzed by type, symbolic
analogies only are related to linguistic maturity. (8) Children's production
of analogy is significantly,related to creativity when scores are analyzed
across grade levels In a within-grade analysis the relationship is significant
at the second grade level. (9) Grade two and grade four subjects obtain
higher mean scores on the Torrance Tests of Creatlye Thinking thap grade
six subjects. This finding is typical of trends occurring in other creativity
research. S mbolic analogy is the type most strongly, though not
significa$ly, related to creativity. (10) Production of analogy is not
signiflØnly related to reading level across grades four and six. In a
break1own of types of analogy, direct and symbolic analogies only art
related to reading level. (11) Children who wiite fantasy narratives produce
a significantly greater number of fantasy and symbolic analogies than
children who respond in a realisitic mode.

WRITING: A BRIDGE TO THE WHOLE BEING
Order No 8012503

SANBORN, frAN MARIE, PH.I) Union Graduate.School (Ohio),,1979. 362pp.

Writing is a process involving conscious and unconscious levels of the
mind and body Those whOireat writing as a product or a skill become
"non-writers": their writing is fitting words inw pre-established molds and ,
does not involve themselves Non-writing is defined in this study as:
"merely picking from one's store of words and syntax those forms which
seem appropnate for the topic at hand," someumes called "automatic
writing." This study of writingen terms of developmental psychology brings
writing into the perspective of the wholg. person

An initial examination-of what writers say abOut writing, what three
novelists shqw when they write about writers, what researchers propose
about the writing process. and what teachets do to teach writing, illustrates
tittle consensus abom the nature of the wn mg process except jhat it is an
effort to bring ordç ! out of chaos and that it is a means of discovery. The
stress involved in writing arises from its involvernent of the whole person,'
making the process subjett to innel,-%%tier pressures.

Aspects of the developmental psy ies of Pia%et, Erikson, and
Kohlberg and the competente theory of White show points where the
teaching of writing is in conflict with the student's development More
overriding concerniare language developthent and consciousness.
Vygotsky's work indicates that writing, originating in gesture and symbolic
play, is a natural pan of language development. When the schools treat
writing as e culturally-imposed skill, they abort the natural proees,s and .

leparatt the student from-his/her einguage. When writing remains a partof
language and personal development, it becomes a primary means of
assimilating knowledge into the students' own cognitive structures.

Relearch on the functions of the right end left hemispheres of the brain
provides a means of understanding how writinginvolves the whole person
and effects levels of consciousness. Spokeil language in linear, originating
lbr the most part in the analytical left hemisphere of thetrain. Written
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=le involves the synthetic abilities of the right hemisphere, perceiving/-
through parts The physical aspects of the wnting process, especially

revision, also involve a holigic mode inalogous to sculpting This study
suuesu that through this holistio mode writing taps the unconscious.
following hmg's theories, and widens the area of consciousness

The final chapter of this Study reports andanalyzes a two year
examination of the writing processes of children at Striwberry Fields. an
altkrnative K-9 school in Freedom, Maine The second year of the study.
krivblving eighteen children,ages 5-14, is examined in detail, including
examples Of the children's writing and varioul methods of encouraging
writing. A flightly different model of development emerges from this work
Rathcr than oocurring in steps and stages. development seems to proceed in
waves, with periclits of consolidation and ego strength interspeirsed with
periods of vulnerability and withdrawal as the child begins to move to a new

new consciousness Ilunng these vulnerable penods, which recur
throughout life, writing activity recedes, and attempts to force publIC writirig
resutt in.non-writing" at best, serious ego damage at worst.

LEXICAL FIELDS AND THE TEACHING OF ENGLISH
C0i4POSITION Order No. 7927014

SHE OPER, Roger Evans, D.A. State Llniversity of New York
at Albany, 1979. 176pp.

In this.dissertation, 'lexical fields" are the third level of
theoretical interest fur writers and writing teachers approach-

ing the problem of senitince- gene ration from the perspective of
the reader's perception. The other two levels of theoretical
interest are 'sentence segments' and 'sentence connections.'

These other levels have some practical application in the
maintenance of continuity in the medium of writing, but have
very little to do with conceptual organization. On the other hand,
lexical fields, a concept from structural semantics,,can be used

as a resource for the conceptual oiganizatIon of an expository
text. Particularly useful are binary and part-wholt relation-
ships within lexical fields.

These "relationships can be kept in mind by the writer when

he is replacing words in patterns that have been retained from
one sentence to another. Such replacements are perog,Vved as
potentially meaningful by readers; apd a conceptually coherent
piece of writing Is made up of a number of such lexical connec-
tions,

A STUDY OF THE /PATTERNS OF DEVEWPMENT IN ESSAYS
OF THREE GROUPS OF OHIO STATE UNIVERSITY
FRESHMAN WRITERS Order No. 8001891

Wilgus, DAVID MITCHELL, PH.D. The Ohio $tate Universily, 1979. 330ppf\
Atviser: Professor Edward P. J. Corbett

This dissertation examines the patterns of development found in essays
of three groups of Ohio State Freshman writers: remedial, aveiage, and
advanced. The goal of the study was to describe and explain the diffeiences

. in inventive skills.of Me student writers. The eslitys were wntten on a
variety of subjects, all of which asked thistudents to reflect on an aspect of
tommOntxperience: the image of women on television, the popularity of
jeans among youhg people, the attraction of a sport, the unwillingness-of
witnesses to assist a victim of crime, and the effects of grades on learning.
The essays were examined sentence-by-sentence and paragraph-by-
paragraph tO identify the inventive strategies or pauerns of developmeM
that the students had used in discussing their subjects.

The results of the comparison of the three groups of essays are repoked
in four stages. The first phase compares the frequencies Of the various
inyendve strategies of the-three groups of writert The second stage
examines the frequencies of transition signals that mark the patterns of
devakpment The third phase examines the errors in the Patterns of
development The final phase compares the major patterns of development
that the writers used in discussing their subjects.

-Thema* difference among the three groups of miters was in their
ability to extend an argument over successively longer passages of disclourse.
The sego of the remedial students revealed that those writers often
seicouatered problems when their arguments-extended over several

sentences: what was said in one part of a paragraph or essay would be
illOonsistent with what was said elsewhere The essays of the average
students, while always uiider control, tended to follow a predictable pattern

inuoduction, discussion and summarylconclusion the units of
discussion in'these essays often did not extend beyond the bouncis of
individual paragraphs The advanced wnters were able to "chunk" or group
larger units together 'to explain their ideas more fully and lest predictably
than either of the other two groups of wnters
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University Microfilms International
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Ann Arbor, Michigan 48106
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